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' “rwe process of invitational teaching invE€ives the

creation of an optimal situation where teachers,withmpOSitive'

’

themselves. The content of this invitational process is a type of
self-belief extended from Ooné person to the othetr, a belief £hat eath
individual has an unkiown Potential only partially actualizdd, and.is
ultimately an able, valuable,’ and responsible_human being and can,
behave as sucl, The skillful invi{ational teacher, then, 1s someone

perceptions of students interact with students who fegl good about

~who can-develgp a trusting relatijonship with Students, is competent

in assessing their personal self theogies, and can communicate :
mearingful messages. A number of questions Still peed to be addressed

by researchers, however, concerning the identification of.

invitational wessages, prorer developmental “patterns, reasons for not
extending invitatjions, ethical ‘dimensions, reasons for rejection of
invitations, apnd identification of disinvited students. Furthermore,
the overall copcept of invitatjonal teaching is l1imited in its
approach to content. To be effective, teachers must conjoin their
invitational teaching skills with an understanding of the major °
concepts, methodologies, and organization of a particular field of

" knowledge. The imvitational teacher must perceive not only the .

importance of knowing something,. but of hovw one knows something,

~i.e., hov we gake sense of the woyld. The invitational teacher, thepn,

is someone who perceives students as fellow human beings and =~
knovledge as wjital inquiry and jis skillful in coordinating these
relationships through behayiors so that students are ipvited to
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This crlthue examines the concept of 1nv1tat10nal teachlng/
proffered by William W. Purkey in his.beok, Inv1t¢ng School Success-'"%
A Self-Concept Approach to Teéaching and Learning .(Wadsworth o
,Publlshlng Co., - 1978) in terms of what 1t says and What it leaves
out. An extension of the invitational concept is developed by the
author to deal w1th the neglected cognltlve domaln.

.

. In Part I the conLept of 1nv1tatlon is analyzed emphaslzlng
its perceptual and recaprocal baSlS.‘ The content .of q e invitational
process is seen to be-a type of self- bellef which will® better enable
a .student to modify or expand his/her ,personal self theory so as
to see himself/herself as able, valuable, and- responsible. ' The \
first part ends with speclflc recommendations to’ researchers for:
refining the concept., Part II deals. with.the necessity for including
the world of and for knowledge in the ‘process of invitational teachlng.

. A model is developel which includes the addltlon of this domain.
Part III considerg a more detailed perceptual and behavioural
descr1ptlon of the 1nv1tatlonal teacher based on this extended model.

]

~

‘The paper concludes w1thrthe comment that Professor Purke :
has’ presented a vivid and important descrlptlon of the’ 1nv1tat162al
a person in the school setting. The concept, however, can be refined
to deal with the teacher as teacher. ' :
Y K ‘ ) . . : -
b g R .
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=N ' The concept ‘of 1nv1t1ng school success as formulated by W. w.

LI
T

Purkey (1978) 1s a well—wrltten follow—up to hlS other successful

1‘

1 '_ book - Self Concept and School Achleyement (1970) and- s an .,

<

attempt to mo;e'fully systematlze, operatlonallze, and personallze

' Ve
iy

..oa self concept approach to. teaching and learhlng. Thls is no

-
J -

1

easy task, to be sure, and successful, ult1mate completlon of

a fully valldated and defenslble self concept»pedagogy would be

a monumental contrlbutlon to those involved 1n the eduCatlonal

-
D o,

o eﬁterprlse.t However, sad to ‘say,. due tt\the nature and complex1ty

. | U :
3 "of the world we,.;l:.v; 1n, very few lmportant thJ.ngs come to us in
b o

the1r flnal form, and those of a monumental nature usually‘only

attract plgeOns. -That maf be a satlsfactory target for thoSe'

04

who llve 1n the sky but, qs lest and Peters stated “to.be near

,

the earth ls not altogeth r unbecomlng for those who live on, it."

t

L_(pg-,93 1971) In wrltldg th1s paper then I accept the 1nv1tatlon \

' of Professor Purkey to é tempt to brlng ‘the concept of 1nV1tatlonal .
"teachlng "down to earth"/by exaﬁ;nlng 1t from an internal’ and “//-_”

external perspectlﬁe anJ polntlng out pos51ble ampllcatlons it has

( X g o - ) —

for the development of eachers.‘ ThlS paper thep wall be 1n three
parts. In Part 1, from an'lnternaluperspectlve, the modei of .
.inv;tatfonal teaching"éill be summarized and analyzed. 1Questions -
;Whiph viilhbe'answenedgin'thds section will include:-'"What are

. ' . " !




|

A o - .

b ‘ T i o [ '
h

we 1nv1ting students to. do?" and what types of researc
[ .

useful in unifyingrand elaborating this theory’" Thus this first
2 ( .
part of the paper Will be an invitation to researchers and
&5 \
practitioners to cotsider certain types of research and experiences

a

which might possibl refine- inVitational theory. Next in Part Ix,

this paper.w1ll looL at what seems to be left out of the invltational'
\ \ \

. approach and proffer another aspect to the model More specxfically
. Sk
it Will look at the|relationship between iqyitational teaching and

the cognitivehdomai and suggest a cognitive orientation teachers"

might geek to devei&pvtovbetter invite students tO’meaningfully

participate in the‘Jorld of knowledge. VFinally, in the last part
o, ‘of this paper, a sketch of the inVitational teacher based on this

‘~extended.modelQWill,be presented. - .

v ' .“ o B * . B ’, :
! - . ] Vo
P ) .

" Part I: An’Internal Perspective'

InVitational teaching as presented by Purkey (l978) is a

theory of 1nterpersqnal communication.' With its emphas1s on the

-self, the self system and the processes by,which the self lS

-, created, maintained and enhanced it appears to borrow heaVily from

’ L

symﬂoiic interactionism‘(Manis and Meltzer, 1967) -Using only

‘v”this framewofk for 1nterpretingv£he process, inVitations and

_adisinyitations are’ symbols’ which are transmitted to indiViduals

‘; by significant others and the env1ronment and which‘thus effect

H

how that rece1v1ng i diVidual sees himself/herself and the world

= 2

{
he/she is in. A per on who hasbeen effectively inVited to see

' himself/herself as able, . valuable and responSible Will most

&

probably, be able tol act meaningfully upon,thétworld‘and li!e\a
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nilife f;l%ed ‘with integrity*andvchoice.4 On the4other hand those

|
I

who have cont1nuall§ been d131nv1ted w1ll look upon themselves as

' : o [

rather desplcable characters who arellnferlor in most respects and

! S
. D

_ w11{:have to cont1nua11y struggle to flnd positive meanlng and

fulflllment ln a world which 1s continually attacklng./ A slmple

1

5m19ht look llke thls.u B N ) o \ ‘

. . . L T ‘ R o . _ |
T = Q:Q; " S _ ———————  Unknown General types - |
« | Sender . . . Message. . Receiver " Elapsed :> of actxv1tuF;.

8 ﬂeacmr) Invitation or - (Student) | o .-ﬁgﬁe% 4
- B Disinvitation . : ' wooT - §

o
[N
Tk ' - . ‘ o . .
* L . ) i &,
i ; .

'ﬁi This'hOWeverVis not only aisimple interpretation,“it misses

" the fundamental perceptual and 1nteractlonal basis of the theory.

-

A more accurate deplctlon of 1nv1tatlona1 process should focus on

. . - “
’ ] .
.

'the relatlonshlp of perceptlons to behav1our (Combs, Rlchards -and f"

.Rlchards, 1976) and the reclprocal nature of the 1nteractlonal

situation.. A dlagram w1tb‘th1s empha81s would look 11ke thls-'i.
' S L A ‘

o . . g . . B e .
: - ' )

- } N

~
-

. maxier : <
PemxthXIOf&ﬂmdent
(+i=, ar neutral)

” Teacher - Behaviour
(InV1tatlon, disinvitation
\_ or neutral act1v1t1es)

~Student Behaviour’
(+,-, or neutral) _

: Ekudentlkmceptlon
- of Teachar wviour .
“\(Accept, reject, ignoref
NQ tnhilne&ewnme) .
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't - This expanded dlagram calls attentlon to several new aspects

not avallable in the prev1ous more s1mple model. In thls second

Amodel perceptlons are seeﬁ*‘s‘the dlrectors of behav1our but - also(

are related to the behav1our of the other person or persons 1nvolved

. in the 1nte€actlon. Although the cycllcal process can be started
. . / T

;Ian¥where if you bggln.w1th the teacher it mlght go llke thJ.s.J N
teéchers wao hold posltlve perceptlons of students are most likely - ‘
to extend p051" 1nv1tatlons to students.. Dependlng on how a
student perce s h1mself/herself and .the persbn extendlng the 1 d
1nv1tatloq a j%%dent eﬁérc1sé§ cﬁolce in acceptlng, rejectlng,

\ ‘ _ , .
. holdf;ovln abeyance or ignuflng the messag mof the teacher. This

perceptlon w1ll be fpd b§c to the teachef by - way of the stnﬂent 5

behav1our, although there may be onglterm 5%51dual effects.

r

It should be noted that the. gpocess can contlnue and ‘contains two-

way:arro saat.each aspect.to empha31ze that,lt-ls‘Pot a‘91mple' ’ k/'
N . ) bl A : -
~linear'p§&ce

behaV1ours, seem to 1nv1te teacher 1nV1tatLons or d1s1nv1ta¢10ns.

S§ -~ some students, because of thelr perceptlons and

The use of .a matrlx w1ll make th;s 1dea clearer. I1f teachers andr

students c0uld be d1v1ded into two groups, those w1th pos1t1ve
2 - 4
perceptlons and those Wlth negatlve perceptlons, ye have a’ 51tuatlon

( v
- - : : > . . . : A

s

like thlS. , v ) : )
B : o SoxkxmfPeraqngons/Behamkxm .
. " - ' ‘; » ’+/-\— . . | - ‘\, A Q..
° . ‘ . . Il
I II s
+ ] + o+ ¥ - o , )

. Téacher ' - — e MM o L

Perceptlons/Behavmy Tt v .o g% o
. N ] “ . . By ‘- + . — . b B - . .

[R\(:. AN SR " ~
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' ang studePts both exhlblt'

o In square #1 we have the optimal_ 51tuat10n where teachers ii

! ’

: xwho have p051t1ve perceptlons about stud;nts interact with students\

* who feel,good about themselves. The goal of 1LV1gatlonal teachlng '

- ?

‘f

, is to 1ncrease the number of 1nteract10ns in this square:. On° the

othe 1éxtreme (square #4) we have the opposite sltuatlon — teachers
.ﬂ A - [N

egatlve perceptlons and behav1our.

The 1nv1tat10naf&teacher w1ll make a dellberate and consclousi

effort to break out of this 51tuatlon. Thls would 1nvolve continually
L

extending - 1nv1tat10n
.

even thougfltheselnay be rejected or 1gnored at flrst It is only-

students wfth low self esteem (square“#Z)

by m0v1ng through this stage that there is a chance to reach- the

optlmal iétatz‘ (square #l).‘ There would also seenm to be,- sad to

;say, some cases. where s\haents who feel good about: themselves and

behave in p051t1ve way's 1nteract with teachers who perce1ve and

~

treat them negatlvely (square #3). Here we have a process whlch

-

could potentlally be moving’ to a more negatfye s1tuatlon (square #4) .

‘\,Thus the 1nv1tatlonal/dlslnv1tat1onal probess can move in e1ther'

-

~

A

_intends t§ enhance hls/her students concept_

the-use of personalized, skillful invitatidns.

o)

,.p051t1ve or negatlve dlrectlon.' The 1nv1tatlonal teacher Purkey

- wrltes abgut 1s .an 1nd1v1dual who is aware of tuls process, and who

r

{
Mov1ng frOm the process of1nv1t1ngxo the content of the
. r\‘l‘
1nv1tat10nal me85age the more ba51c questlon perhaps should be asked

- What are we 1nv1t1ng students to do? Purkey s invitational process
» ‘ {

1s.not 1ntended to be a form of. condltlonlng, although 1t may appear

K‘ .
to hT?e behav1oural overtones._ Alt ough it is through a behav1our‘

[}{}: that 1nv1tat10ns dre transmitted, and thelr ultlmate effect mav be a

Aruitoxt provided by Eic:

£ themselves through —



N . e . - ot B ” N ° Lo A’L\ )
.,bghavioural .outcome, the basls of the 1nv1tational process 19 perceptual
Thus the content of the 1nvrtatlonal process 1s‘a certaln type of T~
, perceptlon and depends on the w1lllngneSs of persons to extend and

—_— r 4.

v recelve lt » But again, what is 1t that yve are 1nv1t1ng students-t

', . ﬂdo?‘ If 1t is not a condltlonlng process, then we are not intendlng

to‘haVe students mlndlessly accept and act upon the bit of 1nformatlo

‘that they are able, valuable and . respons1ble. Rather, theJcontent

-

of the 1nv1tatlonal process is a type1 of self

elief extended from

one~p rson to another per son for the-sake of bein consideredV

Peqsgn A, 1n 1nv1t1nq Pbrson B, is actually saylng "I have somethlng

) whlch I belleve about you and whlch I w1sh you to con51der. TH%t

.

SOmethlng I belxeve is that you are ultlmately an able, valuable

L]
s

_and responslble human belng and that your can behave as such m& The

-

basié of thlS bellef 12‘a type of reasoned leap of falth. At its

o

most developed level 1t assumes that people in general and more

partlcularly thlS spec1f1c 1nd1v1dual have an’ unknown"potentlal

t

which 1is only belng part1ally actuallzed is 1mportant in. hlmself/

herself and has the ability to choose and lead a mea 1ngful 5 ,‘ ':ﬂf
‘k \ . ‘
existence.. 1In extendlng an,1nv1tatlon then, one person 1s,asking v

another td’make'this_leap,oflfait‘ about himself/herself..

. > : P . Lo
. ‘- !
| - . .
a Y . . N N . . - .
) r . < 2 M o e .
4 . LA -~

\ Ultlmately the 1nv1tatlonal,téacher is’ transmlttlng skﬂllful

— -

.personallzed messages to h1s/her students whlch 1f accepted glve_

I

students s1gn1f1cant 1nformatlon to better enab them to mpdlfy o

extend thelr personal theory as to who they are and what thd/) L
]y 'become. Rather than saylng that«an 1nv1tatlon effect ,the-self'

;concept of a student it is probably more accurate to say that in -

N
4

Q ( acceptlng an 1nv1tatlon a. student %yows that HE/she is w1lllng to
N . A RS
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°f xpand or reconstruct hls/her self, theory, that personaﬂlzed - ’
; o 1 i ‘.,

N

’
.

[ A . . T , . .
\ ‘,r) o . oy
YA . E . NN .
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, b
‘0 "hlerarchlcal organlzatloh of COncepts that aseamllates experlence

. { " . ' ‘

and guldes behavlour" (Epsteln, 1973, pg 414' The sklllful

1nvitat1onal teacher then is someone who is able to develop a

20
EEN s

trust;ng relatlonshhp W1th hls students Kls seen’ as a peﬁson of
@

. N ) o .
good w1ll), is competent in assesslng thelr personal self theorles,

A //—""
and can communicate meanlngful messages Wthh if accepted have Ce
a potentaal "ance of enabllng -3 student to enhanc‘\hls effectlvenegs

1n deallng w1th thé world. \ f o ‘ N -

',

/-\—/\ N . P !
i . . . .
‘ .

-» o . S ‘ R

! .
does 1t 1nv1te those oftus -in the concrete world of teachlng ,d

'

LI

If'this‘is what 1nvitationai teadhing-ispln the abstraot, what

‘research.to dQ? In an unpubllshed paper entltled "Inv1t1ng Sc ol
L o ¥ -

Success-- Twelve Tentative Assumptlons" (1977) Professbr Purkey '

2

presented some ba51c 1deas regardlng 1nV1tatlonal teachlng ’ Some'

Of these will now be fooked at for the purpose of ra1s1ng questloné .

regardrng the clarlty and dlrectlon of the theory. e ’ £
. ’ Y . . . . . .v' !.‘" |

1. Ihv1tations and d1s1nv1tations are found 1n

‘every aspect of schoollng and take countless

, : forms and shapes. e Lo O .
-: Y \ - - v - . . ‘ ) .
T If these messages exrst everywhere and are"in countiess forms,"

' : oo v A 3 .

how are they best to be found’ Can Outs1de raters be- tralne( to .

SERITAN
. o

dec1pher the central attlbute of a,message or does it only d:= and
) B

on the perceptlons of students 1nvolved in the 31tuatlon7 If it O

LT depends on student perceptlons,'what is the best way to get at’

E i

. these? How accurate and con91stent are student Self feports 1n'

e deallng w1th 1nv1tatlons? Perhaps a methodology could be dEVeloped

whereby outsxde observers would attiﬂpt toe get the. "feel" for the



s

v

' student percelved 1nv1tatlonal qualLtles.

4 - ‘ . .- .~ . .,
- .. : b ) -

WL e ,
N i .
< P . . S
o e .
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»

perceptual strugture of students in a school s1tuat10n. &hls could
(.

prov1de the basis for eNaluatlng s1tuatlons accordlng to the1r'

s oo : ! : - ,
< . _ L ; ]
N tudents cannot developpoptlmally w1thout belng
' ifvited to do so. Students want to e gonfirmed - e
as able, valuable, and responslble by  significant -
othars. o . ’ : J

< * ;
» PR

Is there a general devélopmental pattern wh1ch lnvitatlons

V

for var10us~age levels? Are there d;fferent types of 1nv1tat

aim at? If so, can 1t be broken down 1nto Jdts most ba31c coniiients Lo

d‘whlch seem.to work better w1th dlfferent types of 1nd1v1duals or

"dlfferent,groups?- If there -are, how can educators best‘be'taught , 'z

>

“to 1dent1fy and use them? Are there some personallty clashe31

i taught or encouraged do dévelop thelr personal styles’

vwh1ch make it dlfﬁlcult £or 1nv1tatlons to be extended ‘or recelvejﬁa“ \i

o ’ - E'-;‘;' ," . \ ‘v‘ -‘ N . . . ‘ e X )
' . 6.. The teacher always’ has the power to»determlne R
) the quality and quantlty of, inv1tatlons and e
dlslnv&tatlons extended to students.h ‘ S n

el % g ) T

s

C -If 1t 1s always W1th1n thq teacher's power to extend

“,1nv1tat10ns, what reasons are glven for not d01ng so always’ What

i

“

.-env1ronmental féktors (Admlnlstratlve stnﬂcture, sige of school,

'locatlon of school, etc ) .seem to enhance or d1m1n1sh the llkellhOOd

..

'3of 1nv1tatlons belng extended’ Are there 1nd1v1dual styles for'

&

'extendlng 1nV1tatlons°. If so, to what extent can teachers be

~.

- ) R . . B A
S L T h ’_c ! c ’ oo b
/ A \ X R - X o L E
R . R LN . ;
. . . ’ 5. b
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I

. . '9. 'When the'teacher extehds an 1nv1tat10ﬂ he - C SR

or she h&s the respon51b111ty to insure that ' M;'
' . .the student has a redsonable chance of aCceptlng A s
e and act;ng upon it successfully.;, - . . - .
1 . ‘. ‘

What are the ethical @lmens1ons 1nvolved in extendlng ;
1nv1tat10ns?t Is there a mlnlmum/;nv1tatrona} level whlch couldﬂ! |

' be identified and expecte& from each teacher? Are there model
1nv1tat10hal teachers whose perceptlons and behavxours could be
systematlcally analyzed’ "_;-'.ﬁ;' ,_“"ﬂ}fr-:;' - oL _:" PR

. . e / I T ‘ |

10 Beaﬁuse an 1nv1tat10n is rejected, it does not _ .

_ the teacher is rejected:. There are countless -~ .
y reasons why gome: students are unable or- unw1111ng
o o accept the most well 1ntentloned 1nv1tat10ns. E
"“'o ' - [ - V.

Te .what extent‘can we determlne the reaSOns’why 1nv1tat10ns iu ‘«“
are acCepted or rejected’ Are there s1tuat10ns 1n wh1ch no* . ’;
poss1ble IAVltatlons could be accepted’ Are there determlnable ' ;i

. A\ N
1eve17 of acceptance or re]ectlon of 1nv1tat10ns7 To’ what extent ;
"does the surface behav10ur of 1nd1vlduals represent thelr actual . ';}g
Q ' ' « e . . ' PR ;,

.acceptance or rejectlon of an 1nv1tatlon° e _ P

- & ~ . J .

Ly . : 2 . N \
[ . . . .

. - S SR o B
=4 . %
12. From .an 1nv1tatlona1 vantage p01nt, there is "as much-
a need to’ ‘be. ‘concerned with the. "disinvitéd" student
Lf; as w1th rdlsadvantaged" and dlSabled“ ones. T
) - v t v .‘
How can dis1;v1ted students be 1deﬂt1f;ed° Are there sone : !

-

o . \e

, basxc categor1e§ of dls1nv1ted students9v Can speclal env1ronments

v

be created to meet the 1nv1tat10nal needs of d1s1nV1ted studehts ;

¢

Is there\a speclal type of tralnlng teachers need for worklng w1th .

X the severely d1s1nv1ted student’ : ' - ' e L Q Q

) ) e . S
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. ‘Thefinvitational approach to teachiﬁg Seems to have heuristic
-value for both pfactitioners'andresearchers. For the classroom ¢

teacher it offers some dlrECtlon and practical suggestlons. For

the researcher it raises many p0551bllltles for extended 1nvestlgatlon.
*“~ - kN

Inev1tab11y though 1t ‘would seem that the long.range usefulness

of the thebry will depend on the extent to which 1t can be reflned

ik
-

and extend d.

s

Part II: Another Aspect to Gonslder .
- ‘As was stated earlier. in th1s paper the process of. 1nv1t1ng

1

students is a theory of ’interpersonal communlcatlons. Whlle most v
everyone would agree that a 9051t1ve, 1nv1tlng re;atlonshlp with
studentS would seem to: be a necessary part of tEachlng, by 1tse1f..
Lit may not be suff1c1ent. What seemstx)be left out? very simply,
.'if~it:is accepted that the act of teachingvisranyagtivity which
involves Somebody teaqhing Something to'somebody, the something,
the content of what in taught, appears to be limited in this
approachw‘ Perhaps it could be reasoned that the content of
1nv1tathpnql teachlng is the message that student jig able, valuable
and responsible and as such could potent&ally be communlcated
_\.‘ t: oﬁgh most any type of content. But is this really all we can
“say that teachlng _ought to be? Using only thls ap%Foach there
‘L,seems to be a dajiger, as expressed bylFrelre (1970M3tg$at‘ex1stence
is reduced to mere subjectivism and the reality of Afhé}id
‘ outside of an individua}'s Préeent perceptions ig minimizeé or
ignored. While it could be quoed very strongly that ignoring the

subjective processes of the student would usually have neqative”

Qo , . :AA o - - 1:3
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pedagogical effects,\phis in itself iSL@bt‘SUfficient juétifieation’
“for saying that only subjective processes are important in
: teachin%kw' .

Perhaps thlS point can be made c}earer by way of the follow1ng

° .

model emphasizing the teacher s relatlonshlp both to the student

and to the world of and for knowledge; . . L L

This model ettempts‘to take serioﬁsly the idea that the
teaching aet involVes‘somehody teaching something to sqmebodx,
in additioe to not negating the basic tenet.of invitations that
we can only invite students to_ consider something. By emphaslzlng
the teacher's relatlonshlp both to the student and the world of
and for knowledge the ‘model points. out the llmltatlon of only
con31der1ng one aSPECt At.one'extreme, the pe;son.who only
has a p051t1ve personal relationship'wgih his students but has
hothing else to“teaCh them may be aﬁTEffective counsellor but is
not'engaged in "a teaehing activity. LikeWise, an individﬁal who
is very much invoIQedFQith the world of and forlknowledge, may be
a dedicagédwsgholafhbut without a relatienship to students it:is
questionable whether he/she could be Considered a tdacher ThlS

is certainly not to say that a teacher should not engage in these

.G ‘ . ‘J | ‘4 VR 1‘? ‘ o ‘ L
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.

Lfactiyities.bﬁt rather thatithere'is more to teachln? thén €ach
ohe considered separately. The modelVOfferéd here posits the
notioh that.a teacher through a combihation of his/her rE1ationshipS
- with the world of and for knowledge and his/her personal relatlonshlp
" aith hls/her student% invites them‘ﬁm,Part1c1pate personally and
meaningfylly in the world of and for knowledge. ObV1ously thls
‘model needs clarlflcatlon and should be brought down to earth

2

before lt can be very useful.
i
. : .

tx o . -Since the relatlonshlp of the teacher to the student was
strongly emphaslzed earller ‘in thlS paper this does not need to "
be elaborated on agaln ‘Rather the neglected area of«Purkey s
‘invitational concept, the teacher s rElatlonshlp with the world

o of and for kﬁowledge needs to be clarlflEd at this'time "If the

. act of te?Chlng is thought to be more than- only relatlng to students
What: ln;g;neralf is lt that a teacher ShOuld also relate to? ,
The prevlod% diagram stressed the importance of the teacher's
;61at10nship to the world of and forf knowledge but what, in the

)world,\doesvthis mean? ‘Quite‘baSicallfr if the educatéd pPerson
isthought-to be someone who has an understanding of sbhething
'(Peter5,~1972) then the SOmething which is understood and related

to is the world oﬁ and for knowledge The .yor1d of/;nowledge
asrthe terﬁ‘lSHSed here, is thought to be that type of knowleqge
which is peblic and cumulative, that which we consider to be a
‘meaningfyilly structured and growing body of knowledge. The world

" for knowledge, on the other hand, refers to the world as a whole,

" which.is éotentially knowable. A teaCher s relationship tj!% to
\ .

Q ' e S & o
EBil L ) 15 /
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the world of-and for knowledge 1nVOlves hls/her understandlng andv, Tu}

- _
-PerSOnal meanlng of the major conCEPts, methodologles and . O

organlzatlon of one or various bodles of knowledge Ln addition to

ﬂthe ablllty to use thls knowledge tO meanlngfully approach the - world

as a- whole. Us1ng SChefflen\s "Phllosophlcal Models of Teaching"

'(1967) to expand this’ 1dea, the teaqher Wlth a v1tal meanlngful

rela 1onsh1p with the world of ~and for knowledge POSS€SSES an
understandlzg of some area or areas of public knowledge has
1nslghts about its usefulness 4nd appllcablllty and applies

general and ‘tlal rules gQVernlng thenassessment of issues

r61ated to it. cc1nctly, the teacher with a mean1ngful
relatlonshlp to the wOﬁld of and more knowledge is lnterested in

and kndws so%Fthlﬂa worthwhlle, and is able to expand apply and 1

d’ér1t101ze th1s knowledge. If @hls relatlonshlp is copJOlned with

a positive relatlonshlp with students we thus have a teacher who

is perceived as a person of good Will, who knows the "lived world"

of his/her students 4nd is able to ,rela'te the world of and for R
knowledge to thElr experlences, and. who 1nV1tes them to’ meanlngfully

Participate in a multlple evolv1ng tradltlon of'thought.and understandlng

. Oof themselves and the world around them.

Israel Scheffler emphas1zed this cognitive Orlentatlon most
eloquently when he stated:
! " In teaChlng, we, do not impose .our wills on Students,
but ‘introduce him to many mansions of' the herltage in

which we ourselves strive to live, and to the improvement
of Wthh we ourselves are dedicated. (1967, pg. 134)

C 16
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The né&t part og\thls paper Will cog51der a more detailed

N . . . z‘q <

perceptual—and beﬂav1oural description.of the inVitational teacher

A1

based upon this extended model . ‘ - - '-j' t ‘ ;

-
.

L i ,
gﬁrt FII: A Description of the InVitational Teacher

¢
o

If it 1s accepted that the- inVitatlonal teacher is a caring, o
L L ) . k’:

'reflective per son who »is able to establish a meaningful positive S0

Eelationship with his/her students. and the 'world of and for knowledgey/

e

] .
then thlS model could be rendered more meaningful by a further e

’perceptdal_and behavioural analysis of each of the component parts.

. ; . . -
0 . B s

S erceptually,.in relationship to students, it would appear fﬂ
v that a strong case could be: dEVeloped for the necessity of’ the type
. perceptual basis studied and described by Wa51csko (1877). That

‘study, 1n'$ummarizing,other search in the area,,o féered evidence

that -successful teachers, agéierceived by their administrators,
peers, and students, differed significantly from&teachers perceived
as.unsuccessful in terms of theif perceptionsvof themselves,

. . w . . . .
students, orientation and frame of reference. Quite simply, ' -

*

spccessful teachers saw themselves as-a part of mankind, saw students'
- as able, Wére people oriented and  had a large frame of reference. ;
. Certaiqu‘it would seem that'these_perceptions would be‘desirable
for any person in the helping professions. In additionk;howemer,
these could be espécially significant for teachers involved-in the
process of.inviting students to participate in the~world of and for -

.rknowledge. For example, the person who sees himself/herself as '

part of mankind could Very easily see himself/herself'as vitally

g _\ o

8 A _. , ' g




N

2

ey,

L 1nto the nature and meanlng of knowledge and slgnlflcant actiaon. ]'*.;

\connected to mankrnd's relentless and often frustratlng 1nqu1ry

.extend th1s to seelng students as’ hav1ng the . potentlal to compréhend
: s1tuatlons,-solve problems,'and commu ciate meanlngfully and ,/f,.;»
”'1ntelllgently about the world ‘JIn order to do thif successfubﬂy /
L}lt would ‘be rmportant to perce;ve the relatlonship of the oft%n

abstract world of knowledge to the feellngs, thoughtsh de31r’s,

'obv1ohsly overlaps w1th the cognitive orlentatlon of eaching,

actkv1ty to invite students to participate meaningfully“in the
T R o _

. Pt

¥

The teacher w1th a pd%itlve pert%ptlon in this area would have Y
a feel for both the nece351ty afd dlfflculty 1nvolvedq1n th1s '3-/ .l? ?‘
pursult L1kew1se, a teacher who percelves students as able could ' }5

; . " /

,\ ’ ‘/:”l

- !

-~

predlcaments and personal self thebrles of ones students ( ova 1976).

o
A}

-,Thus the people or1entatlon perceptlon could be very 1mport nt*

; f.or
in enabllng a teacher to des%re to go from the abstract to‘the o

°

t:crate "lived world" of students. Flnally, the large frame of .

referere perceptlon for the/1nv1tat1onal teacher could bf'very '_
L A

:useful in enabllng hlm/her ﬂo dlfferentlate the large plqture of

what he/she is 1nv1t1ng stu ents‘%o part1c1pate in from éhe.partlculabw\\

N M .
instances and examples used to dnvite this paréﬁclpat}od The l
' ! '
invitationdl teacher in this dimension would have ‘a SOlld cpgnltlve

X

L]
L
n -

goal to pursue but could be i&ex1b%é/::d empathetlc in us1ng means-

to attain this goal.
~!/ ) . ; . ) \\
) _f ‘\ . \\

v N .
\ * ‘e o I i

Although the, teacher' s’perceptual fraﬁework just descrlbed \
r: |

there also seem to ‘be some speclflc cognltlve perceptions which
\
appe@r to be necessary. If teaching is perceived as a deliberate
¥y

. 18
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world of ‘and for knowledge,‘then the 1nv1tatlonal teacher, as

7
teacher, should certainly be comm;tted to, the dellberate goal of

.

o

. nurturlng 1ntellectual expan51veness soathat students can 1ncrease

C. ; v .
“ in llteracy, th1nk1ngo and communlcatlon through varlous medlums N

‘and 51tuatlons. This cognltlve or1entatlon does not have to be e

et °

1)

~ precelved as an abstragt end to\be reveredgln 1tself but rather
can be seen as a hlghly 51gn1f1c ‘means for students and teachers
to_ekplore, explain;and 1nvent knowledge ;egardlng who they are >
and‘how;thc world;qprksu Taklng thls one step further,.lt wod&d : . _Qy

}alsoﬂseem that the inv1tatlonal teacher not only pErcelves the
r; ' _~ .

importance of knowing somethlng but also percelves the 1mportance\\

W <

and examlnln and reflnlng the rocesses *5
g B p Q N\

' t /‘ AN

jbf*kndwinglhow you kno

which we make sense of the worlﬁ and ourselviﬁ Thls is no’ N
BN

easy process and 1t ma be, as so.cogently argued by Mgrc Be

(1965), what educatio as a dlsclpllne és all about.

. J ; .
\\\Q/ The ;§§i£§';pﬁ 1 teacher then"is“SOmeone who berceives_stddentsiff
f x A\ By R . ‘ . TR ¢
\ . bk s and knowledge asfyitaljinquiry,and, most:f“{__ %&
gflful'in coordinating these)relationshipS"" ! v
o ‘that’ students ir@ 1nv1ted to actlvely;part1c1pate in the'wojid

1mportantly, 1s E

of meanlngful know edge. Since" skillful coordlnatlon of relationships

'
1

is ultlmately exp e8sed through behav1ours, this is a. good way : >

{ A
y RN

strongly emp"a51zed in Inviting School Success (Purkey, l978) and, . _. \
2 B!
in addltlon, numGrous speclflc examples are given of -types of

. e e
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1ntent10nal messages whlch communlcate to students that they are, < -

. . ' e
* able, VaIuable and respons1ble. Teachers sklllful in- transmlttlng

these types of messages have developed the ablllty td attend to

Ky spec1f1c studenbfbehav1ours. Extendlng personal 1nv1tatlons howeVEr

L4

is’ not the only sKlll useful to teachers in- relatlng well to . ,:R“

students. SIn’ addltlon, 1t may be necessary at tlme to cohfront
. '&, <o
\students wfth problems and resolve varlous sorts of confllcts Wlth
’ 13 !

tﬁem. The skllls stressed byThdmasGordon in Teacher Effectlveness

Tralnlng (1974) could be very useful to the 1nV1tat10nal teaqher &n

attendlng to these matters. Behav1ourly, it would\séem most f '
1mportant for the 1nv1tatlonal teacher to be knowledgeable and '

K M N [ .

vl

"skllled in a w1de varlety of areas,-expe01ally ;z’pe'where the S

typlcal type -of response us&ally ‘has harmful ef ts on students.

- . Belng ableJto use. 1ntentlonally and "’ naturally, non- typlcal types

.

of- behav1our to commun01atemean1ngfullyvuth students woubd seem

Uv be the trademark of the 1nv1tatronal teacher. . ' | N .
™ ;,14 s In addrtlon, the rnv1tatlonal teacher would be knowleegeable
\/d skllied in uslng behav1ours whlch invite students to partlclpate

me 1ngfully in the world of and for knowledge. uDeveloplng skills.
' 4
whlch\{nv1te students to critically examine How they percelve ‘the

LI

‘world, how they are affected by varlou\ﬁtypes of s001al situations’ ‘\

and what factors they cons1der in making ethlcal de01s1ons (Novak 1976)

would certainly seem to be peda9001ally 1mportant for the 1nv1tatlonal

teacher. More SpelelC types of teachlng practlces could be enhanced

.

by persona1121ng varlous of - the models of teéchlng deyeloped by

Weil and Joyce (1978(a)), (l978(by), (Well Joyce and Kluwin, 1978).




-

K\{ These models offer a varlety of teachlng strategles whlch could

~ Y . 1

be uSeful in 1nv1t1ng students to better process 1nformatlon,‘

Lo, . )

":7' learn skllls, deyelop soc1al}pnoblem solv1ng technlques, and thlnk

' crltlcally about how they personally percelve reallty T8 the

A

?\
1nv1tatlonal teacher methods are an 1mportant éool'gor reachlng o

des1rable ends., Flnally, the 1nv1tatlonal teacher should be willing

—~—

’ and able-to dlsclose to students h1s/her p raQnal encounters ln

‘ trY1ng -to make -sense of the world. Thls'sharing of success and

frustratlon in coming to gers W1th the world of and for knowledge : .

.ofteén’ adds aJneanlngfuland slgnlflcant ‘element to this all to often\, -
. . ’ : N ’

remote enterprlse. . : . * o

“ . ' ) : ” :’

S
1 _ L
e “Invitational teachers are enthusjastic and committed to the ‘///

M v L3 » . L’ : N » . = I- : » ) )

task of inviting students to participate in, the procéss of making <§_

sense and transforming the human predicdament. They care enough /
~ ) a : ‘».

to learn and personalize the appropriate skills.

3
t

. \ .‘ , T ' | ) . . \“
\3 Final Comment o _ ' .

'
\

,’ ThlS paper was an attempt to analyze and expand the concept
>/ .of invitations developed by Professor Purkey. It took the posltlon.}
\\\that, though he has made‘an 1mportant contrlbutlon to educators

\\\J by descrlblng‘the invitational person in the school setting, the
concept Cah still.be refined{fbrther to,consider the spec}f@c
‘activities of teachers as teacherxs. 1If we accept the idea that
the educator should be a person first and only after
that a professionay}“theﬁ the concept of the invitational person can o

N .

be an important and nqcessary foundat10n for the development of the

[R\(:invitntional teaeher. . ‘)l ) . e A

wll Toxt Provided by ERIC
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